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What understandings are desired?

What key knowledge and skills will students acquire as a result of this unit?

Students will know: Students will be able to:

Established Goals:

Students will understand that:

What essential questions will be considered?

G

U

Q

SK

Stage 1: Identify Desired Results.

Miranda Cote
Sticky Note
Unmarked set by Miranda Cote
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       What evidence will show that students understand?

   Performance Tasks* (Summary in G.R.A.S.P.S. form):

  Student Self-Assessment and Reflection:

*Complete a Performance Task Blueprint for each task (next page).

Other Evidence (quizzes, tests, prompts, observations, dialogues, work samples, etc.):

T

Stage 2: Determine acceptable evidence.
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 By wha

t criteria will student products/performances be evaluated?

What understandings/goals will be assessed through this task?

What student products/performances will provide evidence of desired understandings?

Through what authentic performance task will students demonstrate understanding?

Task Description:

What criteria are implied in the standard(s)/understanding(s) regardless of the task specifics? What
qualities must student work demonstrate to signify that standards were met?

Assessment Task Blueprint
G

T
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Consider the W.H.E.R.E.T.O. elements. L

Stage 3: Plan learning experiences and instruction.
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Consider the W.H.E.R.E.T.O. elements. L

Stage 3: Plan learning experiences and instruction.


	Untitled

	Text14: 
	Text39: 

1.Analyze and critique major historical eras, major enduring themes, turning points, events, consequences, and people in the history of the United States and world and the implications for the present and the future. (where) Students will be able to better identify the situations that led to the Civil War and how events around the world are similar.  (why) Students understand major eras, major enduring themes, and historic influences in United States and world history, including the roots of democratic philosophy ideals and institutions in the world. (what) Matching assessment. (product)
2. Provocative question on the board regarding slavery, "Was slavery a self-limiting prospect?" (Hook)
3. Military and governmental leaders, Mexican-American War, Dred Scott Decision, Underground Railroad, Abraham Lincoln, Stephen Douglas, Election of 1860, Frederick Douglas, Abolitionists, Bleeding Kansas, John Brown, Popular Sovereignty(Eqiup) Graphic organizer choice: KWL (Explore) Group work sorted by birthdays(Experience)

4. Reconsider assumptions regarding issues leading to the Civil War, devil's advocate, debate(Rethink), Peer critiques in groups (Revise), think aloud, reflective journal (Reflect)

5. Journal about learning growth during the lesson. (Self-Assessment)

6. Linguistic: getting into groups, working in groups, classroom discussion; Logical: sorting into groups; Kinesthetic: getting into groups, typing; Musical: playing selections from time period during sorting and group work; Interpersonal: group work, class discussion; Intrapersonal: reflective blog
7. If there had been a better balance of industrialization would the South have been able to achieve victory in the Civil War. (Organize)
	Text1: Civil War and Reconstruction
	Text2:   9-Diploma             
	Text3: Civil War and Reconstruction
	Text4: Infrastructure, manufactured goods, Fort Sumter to Appomattox, Dred Scott, Abraham Lincoln
	Text5: Daniel D. Cox
	Text6:  80 minute 
	Text7: M.S.A.D. #9
	Text8: Mt. Blue High School

	Text9:  The attached unit covers the United States Civil War utilizing a multi-intelligence approach to provide greater 

depth and understanding of the events leading up, during and immediately following the Civil War.  Students will be 

provided the opportunity to demonstrate their mastery of the knowledge over the course of the unit.  The unit will 

culminate with a digital story and presentation over one of the major battles of the Civil War.  Students will engage in  

activities that will demonstrate the sheer will and determination of the fighting soldier of the Confederacy.  The 

lessons will strive to instill in the student the history and significance of this period.  The students will also be better 

able to draw parallels with today's world conflicts and how they are similar and dissimilar to the Civil War.
	Text10: X
	Text11: X
	Text12: X
	Text13: X
	Text15:   3/20/2008 
	Text16:  5/08/2008    
	Text20: 
	Text21: 
	Text22: Maine Learning Results: Social Sciences-E History
E1: Historical Knowledge, Concepts, Themes, and Patterns
Grade 9- Diploma "Civil War and Reconstruction" 1850-1877
Students understand major eras, major enduring themes, and historic influences in United States and world history, including the roots of democratic philosophy ideals and institutions in the world.
b. Analyze and critique major historical eras, major enduring themes, turning points, events, consequences, and people in the history of the United States and the world and the implications for the present and future.
	Text24: • If there had been a better balance of industrialization would the South have been able to achieve victory in the Civil War?
• If the Confederacy had been able to obtain better trade relations with England and other countries would that have changed the outcome of the Civil War?
• Why did the military leadership advantage, which rested with the Confederacy, not lead them to victory?
 
	Text25: • Critical Details: chief trade goods, monetary amounts of treasuries at the start of the Civil War, infrastructure of roadways and railways, manufactured versus purchased goods, ability to manufacture goods and ability to transport goods to the forward lines.
• Important Events and People: Military and governmental leaders, Fort Sumter, Bull Run, Gettysburg, Andersonville, Compromise of 1820, Kansas-Nebraska Act, Mexican-American War, Dred Scott Decision, Underground Railroad, Abraham Lincoln, and Stephen Davis.
• Sequence and Timelines: Fort Sumter to Appomattox, Compromise of 1820-Dred Scott Decision.
	Text26: • Explain the major differences in industrialization between the North and the South and the impact on the Civil War.
• Evaluate if the Reconstruction effort had lasted longer with the military occupation, would the freed slaves have achieved full and equal rights before the 1960's.
• Decide if the South had better trade relations with France and England what impact that would have made during the Civil War.
• b. Analyze and cirtique major historical eras, major enduring themes, turning points, events, consequences, and people in the history of the United States and world and the implications for the present and future.
• Consider the fighting strength after Pickett's Charge and the mental impact of the death toll following the Battle of Gettysburg
• Recognize the impact on the popular support in the Confederate states following the defeat at Gettysburg and how that impacted the overall perception of the war.
	Text27: 
Goal: Each team will create a digital story recreating their respective Civil War battles utilizing modern technology that is equivalent of what would have been available during the actual battles.
Role: Each team will have two Northern Generals and two Southern Generals for each of the key battles assigned to that group.
Audience: Members of the Historical Societies for the key battles selected for the groups.
Situation: Each team will be assigned a selected battle and they will recreate the battle from either the Union or Confederate perspective by directing the forces and movements to affect a victory for their respective force.
Product: Each team will produce a digital story demonstrating the differences in technology and their opinion of the revised outcome for each battle.
Standards: 
Product: Accuracy, Role, Elements, Consistency, Knowledge Gained, Persuasiveness
Presentation:  Preparedness, Speaks Clearly, Posture and Eye Contact, Comprehension, Content, Vocabulary

	Text68: 
	Text28: (1) Picture recognition of major defining figures leading up to, during, and following the Civil War.

(2) Written examination with multiple choice, fill in the blank, short response and persuasive essay.

(3) Chart of Union and Confederate infrastructure at the start of the Civil War and at the end of the war.  Products may include posters, pie charts, or bar graphs.
 
 

 
 

	Text29: 
 (1) Pre-assessment of learning through open ended questioning and discussion with students to include what they already know, what questions they have, and what they want to learn.

(2) Blog three topics that they learned new during week two, three, and four.

(3) One page reflective essay regarding one new aspect of the Civil War that they have learned and provide additional information on that topic other than what was covered in class.

 
 
	Text30: The military leadership advantage did not give the South the ability to achieve victory during the Civil War.
	Text31: Social Sciences-E History: E1
	Text32:  Civil War
	Text33:  Southern Industrialization
	Text34:        Students will be divided into groups of four and each group will be assigned a battle from the Civil War.  Each group will consist of two pairs, one to portray Union Generals and one to portray Confederate Generals selected from the list presented to each group.  Each student will research the General, present a brief biography of their General and assume their role in the battle.  They will be expected to recreate the battle using modern technology that is equivalent to what would have been available to the generals during the actual battles.  They will present their findings in the form of a digital story showing how they would have prevailed or would remain victorious at the respective battles.  The students will present the final conclusion as a live portion of the project.  The judges will be Historical Society Members from the battlefields and will determine if they are in agreement with the students' findings.
	Text36: · Performance
	Text35: Digital Story
	Text37: 
Accuracy
Role
Elements
Consistency
Knowledge Gained
Persuasiveness

	Text38:  Preparedness
 Speaks Clearly
 Posture and Eye Contact
 Comprehension
 Content
 Vocabulary
	Text49: 
	Text46:   9.) Question students (H)
10.) Leaders, confrontations (E)
12.) Self-Evaluation (S)
11.) Journal entry (R)
	Text43: 
	Text40: 16.) Question (H)
17.) Manufactured Goods (E)
15.) Infrastructure (W)
18.) Devil's Advocate (R)
	Text41: 
	Text42: Presentation of performance tasks
	Text44: 37.) Chart (H)
39.) Research (E)
40.) Reflective journal (E2)
36.) Equate feelings (W)
	Text45:  
	Text47: 
	Text48: Review performance task
Review rubrics, expectations, standards
	Text50: 30.) Provocative Question (H)
25.) Research (R )
24.) Trade goods (E)
26.) Journal (R)
	Text51: 
	Text52: 2.) Flag/Music (H)
1.)Events mirror (W)
4.) Research (R)
3.) Start organizer (E)
	Text53: 
	Text54: Performance Task Review
Introduction to project
Review rubric
Review lessons 
	Text55: 
8. Students will understand that industrialization of the North allowed them the advantage of infrastructures that lead them to victory in the Civil War. (where) How the United States Civil War mirrors the events that are happening in Iraq and Afghanistan. (why) Students understand major eras, major enduring themes, and historic influences in United States and world history, including the roots of democratic philosophy ideals and institutions in the world. (what) Blog (product)

9. When the period begins have the Battle Hymn of the Republic playing with a Confederate Battle Flag displayed. (Hook)

10. Students will know critical details of infrastructure of roadways and railways, manufactured versus purchased goods. (Equip) Graphic organizer choice Sequence Chart (Explore) Group work based on favorite season(experience)

11. Conduct research, question and answer (Rethink), Peer and Group critiques, self-assessment after peer critiques (Revise), Quick response log of learning (Reflect).

12. Evaluate what changes they might have made to their lifestyle in support of the war in response to the change in supply of goods. (Self-Assessment)

13.Kinesthetic intelligences will be stimulated by typing paper, moving into groups.  Logical learners will be activated by finding members of the same group.. Interpersonal learners will respond to the group discussions..  Musical intelligences will enjoy the music playing during the hook.  Linguistic learners will respond to the conversation during group work, typing, and brainstorming.  Intrapersonal: blog and reflective work  Spatial intelligences will enjoy moving around the classroom, changing the arrangement of the room.

14. Students will be able to explain the major differences in the industrialization between the North and the South and the impact on the Civil War. (Organize)
	Text56: 




15. The Confederacy's inability to trade during the Civil War led to their ultimate failure. (Where) Students will look the trade relations during the Civil War and compare and contrast the current trade deficits. (Why) Students understand major eras, major enduring themes, and historic influences in United States and world history, including the roots of democratic philosophy ideals and institutions in the world. (What) Blog entry of learning and real world comparison (Product)
16. The song 'Money' will be playing when the students enter. (Hook)

17. Chief trade goods, monetary amounts of treasuries at the start of the Civil War, manufactured versus purchased goods, ability to manufacture goods and ability to transport goods to the forward lines. (Equip) Choose a Graphic Organizer KWL. (Explore) Group work by counting off by five.(Experience)


18. Conduct research, consider new information (Rethink), Group work, response in groups (Revise), Journal works, think alouds in group (Reflect)

19.Reflective journal what new information was gathered, what impact did it have on how they see the world today. (Evaluate)

20. Linguistic intelligences: group discussion, typing, reading.  Logical intelligences: draft charts for trading values;  Spatial: charts on the wall, rearranging the classroom;   Kinesthetic learners will be stimulated by getting into groups and using the computers to perform internet research.  Musical intelligences will be activated by the use of music when they enter the room.  Interpersonal intelligences will be utilized as part of the group activity and group discussion.  Intrapersonal intelligences should find stimulus from the use of an introspective blog and a homework assignment.  Naturalist intelligences will enjoy the ability to play with raw cotton as a stimulus to the lesson.


21. Decide if the South had better trade relations with France and England what impact that would have made during the Civil War. (Organize)
	Text57: 22. Students will understand the military leadership advantage did not give the South the ability to achieve victory during the Civil War. (Where) The students will be able to connect with other wars in the modern era as they relate to where the battles were fought. (Why) Students understand major eras, major enduring themes, and historic influences in United States and world history, including the roots of democratic philosophy ideals and institutions in the world. (What) Reflective blog regarding the hook.

23. Question students if they think they could walk for almost a mile and see there friends and classmates getting shot around them. (Hook)


24.  Students will know military leaders, major confrontations, impact of the battle, outcome of confrontations (Equip) Story Map(Explorer) Students will be separated into groups alphabetically by last names (Experience)

25.  Reexamine the argument, research, debate (Rethink); Peer and Group critiques, Group response (Revise); Journal work (Reflect)

26. Evaluate the feelings of the students as they completed Pickett's Charge and attempt to describe what it would have felt like to be those same Confederate soldiers. (Evaluate)

27. Kinesthetic: typing papers, moving into groups, marching; Logical: finding members of the same group, determining fighting strength, Naturalist: being outdoors marching; Interpersonal: marching, getting into groups, group discussions; Musical: drums for marching; Linguistic: giving marching orders; Spatial: maintaining marching order; Intrapersonal: reflective thinking of hook question.

28.Students will be able to consider the fighting strength after Pickett's Charge and the mental impact of the death toll following the Battle of Gettysburg. (Organize)
 
	Text58: 


29. Recognize the impact on the popular support in the Confederate states following the defeat at Gettysburg and how that impacted the overall perception of the war. (Where) Equate how the feelings of the deaths of the Civil War compare to those of the current military deployments. (Why) Students understand major eras, major enduring themes, and historic influences in United States and world history, including the roots of democratic philosophy ideals and institutions in the world. (What) Essay response (product)

30. Chart of American deaths in current conflicts in Afghanistan and Iraq when compared with other conflicts from American history. (Hook)

31. Fort Sumter, Bull Run, Gettysburg, Andersonville, military and governmental leaders (Equip); Fact versus Opinion graphic organizer (Explore); Sort groups of four by sports teams (Experience)

32. Conduct research, look at photographs from Civil War and Iraq and Afghanistan (Rethink); Peer sharing of journals, peer feedback in groups (Revise); reflective journal, think aloud sessions(Reflect)

33. Reflective journal on how it would feel to see the bodies on the field and the photographs. (Evaluate)

34. Linguistic: establishing groups, group discussions; Logical: sorting into groups; Spatial: sorting into groups, rearranging the classroom; Kinesthetic: moving into groups, typing paper; Interpersonal: group work, group discussion; Intrapersonal: reflection statement regarding deceased soldiers

35. Why the military advantage, which rested with the Confederacy did not lead them to victory in the Civil War. (Organize)
	Text59: 


36. Decide if the Reconstruction effort had lasted longer with the military occupation, would the freed slaves have achieved full and equal rights before the 1960's. (Where) With continued efforts around the world for full equal rights and looking back at our own struggle, what could the United States have done differently and what lessons can be learned. (Why) Students understand major eras, major enduring themes, and historic influences in United States and world history, including the roots of democratic philosophy ideals and institutions in the world. (What) Student Sample (Product)

37. Write an example of Jim Crow laws on the board, slavery pictures on the projector and playing plantation/slavery songs. (Hook)

38. Jim Crow, Black Codes, Martial Law, Segregation, Sharecropping, Impeachment, KKK, Carpetbaggers (Equip); 5 W's  graphic organizer (Explore); Groups of four based on their favorite pizza toppings. (Experience)

39. Conduct research, look at photographs from plantations and former slaves, devil's advocate (Rethink); Peer sharing of journal, peer feedback in groups (Revise); Reflective journal, think aloud session (Reflect)

40. Blog entry regarding examples of modern segregation or examples of countries that have similar issues as black codes. (Evaluate)


41. Linguistic: sorting into groups, classroom discussion, group discussion; Logical: sorting into groups, examining the costs of sharecropping and what impact that had on blacks; Spatial: seeing the pictures on the screens, pictures of pizza toppings; Kinesthetic: moving into groups, typing, internet research; Musical: slave field songs playing; Interpersonal: group sharing, class discussion; Intrapersonal: reflective blog entry, short essay response on summative assessment.

42. If there had been a better balance of industrialization would the South have been able to achieve victory in the Civil War?
	Text23: • Industrialization of the North allowed them the advantage of infrastructures that lead them to victory in the Civil War.
• Confederacy's inability to trade during the Civil War led to their ultimate failure.
• The military leadership advantage did not give the South the ability to achieve victory during the Civil War.

	Text18:              t criteria will student products/performances be evaluated?  


